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One EFL Teacher’s Knowledge about Corrective Feedback

Reiko Mort

Abstract
The present paper examines the knowledge that appeared to be at work behind the corrective feedback practices
of one EFL teacher, using qualitative data (field notes, interviews, documents, and a letter). The teacher thought
that language is a means for communication. This knowledge was supported by other knowledge based on his
background and the situation he was in (e.g. a native speaker of English from Britain, a long time resident of Japan,
and an instructor in a communication-based program). This supporting knowledge had a substantial influence
on how he interpreted students’ behavior and language, how he tried to improve their communication ability, and
how he corrected errors. However, that very knowledge and experience was a double-edged sword, limiting his
interpretations to stereotypes. The present study points to an urgent need to establish theoretical parameters by
which to judge how much is enough in terms of language skill and knowledge of the culture that comes with the

language, for non-native speakers to have meaningful and comprehensible communication with native speakers.

Key words: Corrective feedback, knowledge, qualitative research
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IEU&IC

RFZBU 5 EFEHMEBGRE T, B, #x

i () OFHmTMTE Cryv A, K
i, SRFRY) R, TOSEIEELSEE L
THHSN TV B EOAICET 2578, #2565k
BB OFE, T, TE L FHEHTH -
72, Yo T, RIS OES 3 A Bl gE 5
LD FRROGERFE-H LD TH-o72 L,
VAR, TEREEKAR A RGRAE TSR A H B Bk 0
B CHEET L2 DL ) ICERMNITL, B
B3 5070, ZLT, TOEMRMITLHMEFEEIC
RHkE2TDHEE, EOL)IEEDOIEEFEIHEH)IC
OO ODEHFEST HZ LT, HEIERAL ) E
DNZVHDIZRDEV)ERDERZ DD L)
7% o 72 (Freeman & Johnson, 1998, 2004). #%&%
WA BT A WE 0P Cld, 20X %E 2K
PN % B IZHEVy, h X0 FEFEHT O T % Fi A
THDOTIE R L, FEFEHATOWNE % #4 L ThHIH
N7ZBRE L TOHEFIRECE R HMENGHL T
&7z (Johnson, 1999). Z o X9 % L Wifseo %
D 1ON, WEFEHIMARED X D LR ESEH-
THATCHDLPERETLHHTH L.

WREB B AR — BB SR L ) RE &
BAZFTTRELCEEMTHTH LA, Lk
DEFBHRAE D L ) LHBSCE ST > TH R
Bl v WFgE b, 1980 RIS — R E ¥
MAELCBVWTHMPBEZANIRLALREESRE
&, MW, HEOHRTEZLZLALADOIL
ZHFTHETHEETHD LV T EAEIES
LT Lk (e.g Calderhead, 1988; Clandinin, 1985;
Clark & Peterson, 1986; Elbaz, 1981), #iE#HH
THRELTEZGHTHL. I TRIEFEE—
% (e.g. Almarza, 1996; Golombek, 1998; Johnson,
1999; Woods, 1996), 3L ¥ (Borg, 1998; Johnston
& Goettsch, 2000), #if# (Johnson, 1992), =M
TEO W (Johnson, 1992) 7 & DMEBIDER TH 5,
PREBMOF O L TN HEREL T4 LTE
DEN)BWEEGZTOWLPPRAETEINTVE. £
DX LW EERERIZE & © 72 Borg (2003) 12
EnL, bolkbFEIHA TV L 5EFITEDTR
BHEICH L CHAIDG DL > TW A HHIZOWTT,
B\ CHLUH, 1EXDIREIZOVWTTH S,

KFFEL, ERo#Eio b DM % HAe S 50
HIICET AL DT, EFELTRFEL T4 — 35k

AT OB WE LICOWTOMEE AL 7.
ZOMHIE [FEFEMO D - & b EE R SEIXH
EWEEHT I EEFEIZEZOSNTVS] 12
A 53 (Chaudron, 1988, p. 132), ¥l 7
D EVE LIZBIS 2 A2 W T ONZE I3 K
IZHFELC, INFETIREBSINAEIZIZLEAL
HIOFERICERBENTH LD TH L2056 TH S
(e.g. Chaudron, 1986; Fanselow, 1977; Long, 1977;
Nystrom, 1983). IEFEHKEHAIE D L ) 2 HiF#%E b -
THEEHHEOMENEE T »ERAEL T, SH%OME
WIE LD KM E R L, FRICARTZEOR R %
B R LT H DDA EDOHWTH 5.
COMFETHELDIXKRD 2IHATH 5.

1. BhiEWELIZED XD ZRARRICIES W THEBS
N5 0.
2. XD L) HAROIFEUIAT .

B, RERECHEHINDS [H#E] v S5,
Shulman (1987) %= &2, MARLEHE, ¥,
T /uY—, G, BEEOEEE B HHh5 &
I BRBICRTILEINI-b DL, ) THRWRANZ
bOOWN) &, ENERIL ARET 2 FEEIET

I

1. T—2IRNEHBHE

RWFE CREBIZE % L 72 Mark Jad: "1ZEEIA T,
ATy bT Y FOKFETHE AT 4 T7H#EHR
FEOMEY LBk L, EFEZHRBOT.
T —ZWERFOIEHIARIE 7HETH -7z BIEIIH
HARIZHDHEFET H T I—THEELTHZ T L. R
MEDOT—FINED ZDOFRTEBSI N, ¥
BIEL L7122 7 ADFEEIZI8 AT, 209 b5y
1310 B2 5 20 fUAT- DA & § T DS
—MrH NI ATLZAN2%, B OFSIEER
REELLZEPNTHoTz. ZLOFEERFTED
HERMEG TRICEERICEY T2 L2 HM L
LTZOTATI—ICAFELZ. 207 T AFE
BOAY—Yar7ursI AT, LEREHEAN
B H 2 5/ OFE 2T, £@ToFH
(English conversation, cinema studies, European
studies, drama 7 &) [$EFETHBFIREDS 2 S 1,
BHEOTr—hRFaIa=Fr—2aIZEIPNT
Wz,
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2. TRINELEHTE

KWseo7—41%, 1) 420K (341H) DIk
SMBREEE L 70—V =, 2) 12%EH
OMEMRA (181), 3) 7 — & PEK TEIZ,
Mark J54: @ M #E WE LI 3 2 Hiakic 2w T
RENEZIZ L EFROFIZLTEVLD L,
4) ZNUIOWTO Mark SBEDOEZ #H 7200
MEFHLE, 5) BAWE EOBRE TN

FEBSITHAIZLI~20, 1a3~5000%E
%272, Mark G/ 13 European studies, drama,
English conversation 7 &, % < OFH ## 2z T\
7278, Mark FetE 0Lz b2 5 EHE & 5 2 572
DIZ, ETCOMBEORE 2B L7 WiE I 3HE
DRA IS TS ZERL, BIgL-ZL, F2
Tl eE - M e, ITRERERTRICHEN
T4 =)V —=MIF Lo Fiz, BEREVEL
(ZB8 L C Mark JE4: %0 - TV B HFRIZ DWW CHAE
T 272010, WEKTHRICHBBOmERAL (11
20~30%) EFEMLA. HEEL—T1457—7
28R L, T8 2 ICHBEHRERER L7, H
FEICIXEERICFE L OHEONE L, ZONEITH
69 %7 — T OREEFER L7

T = Z T — & PR & RERICRIME L7, B
e D7 — & s5priicfievy (Duff, 2008), 7— % 1
KD LD BRFMTRMIZHI L. £3, 2OH
DT 4=V /= MEEEHREEZFC RIS, AR
AL, T~ E L. T8 iRtk o
TRELZ e, BEMICE-722 8, ZOH O
THEHEK L2 LIZREOTHEEE TR,

T — ZE T 12, Mark SGAEOREWE LIZ
B4 2 JIRR IS D WT, WREE DR ERITRL 725
DEFROFICFE &b, ik Mark JEEIZE- 72
FHRITKD &9 % SEBEIIDI2% T — 5 T & #EC
EwForn, FTHEHEE 74—V =128 9
—EREL, ZI0roRETLT—~vEHEL K
2, B LT =<2 S HICRERERICHHE L2,
KELBEEPHS IR DI, =T 1447 —
TOZNIHEET S EL, ToroT—7
2L a7V, BEEICHET 5 Mark SEEOFOHI
WA AN F LTIRRIC, FO X )R L 72T —
¥ & HkIZ, FREHELL.

T Mark 6401 — 3 v 7 et (Erickson,
1986) %5 72O IZWFZERHENICHL Y AN 72 T4 & T
HhH. Thbb, HREOHLTEZNILT 5124

TIEDHLDOTIE R, Mark SeAHHOME OB T
BRI EGET 572D A7z, Mark Je4ED
FROWFIZOVWTEREZ T L O LM Z - 7214
2, BB omERAEL IR L (30 47), Mark 5G
O MEWE LICET 2 H#I2 2T Mark J64E
ETGEE ORRAEE LAEbIz. SOk & 1300
WEROEBHEEZEOBLIZODA VIN—F 2 v 7 DOF
Brr L CHIZERTmEICH ) A7z (Lincoln & Guba,
1985, pp. 314-316).
3. RIEMER
ORI 72 Mark JoE & A2 LT
&, WIgEO B E T — FIUE - ST AR L
e EEERICL2D0THY, Moo
Bea COMIEG A MRECH L L, Tl k- T
HEZWLZLEI VWL, WIRETTI ANy —
REZHETT 5L RLETHIL, MEEZDLL-
72 FNE L 727 — 7 13O A P CRE L 7.

w R

1. Q3225 —Ya FRELTODEE

Mark Je4:13% < OfEVZ EHT—FH T, HEWw
FEHEITIEET I EHEho72h, Mark SeED
FLEEWE LOMRKICH AL, [EEEII 2=
r—3aryOFETHL] L) ETho72. B
IO 2y —3a yOFERED S FAD N E
WER LT ESIZVWIEEHo/L, TI2a=F—
arvOFEENPLIEFETIEDH o7 Mark
FHEO [BH¥IEIaIalr—varyoFEkThs]
V) IR, FEOMR, HARANE AL,
FEEIC BT A2 IbE D) 30D T v T 7 A ML
LZHGERICZZ N Twie, 203203y 77 A
MZAZH L 72505 0E, Mark BT WO RLEWV % E
T, EOLIICET e, MBAZoBEEIZbo LD
B Z T OICEE LB 2w,
2. B4DFEED M

& Z 3 HRC Mark J64E050 - & L EETH
LrEZLZED1IDIL, FHEOWKTH-72. B
AN 4 BAAICIEE - ¢, 2R BICIZBFED
PR ZIER L, COFREFHEVEZELTORDE
WZHFI7 TARDOR) EDIZEIML, E0FER
WIFPLABYETHLEhEH-> Tz, TOFEN
AT LI, FIZFEOHFBO LNV EHHEVEL
DR RD L) ITHLLOFEREE o Tz,
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51A 1

(F3a2a=r—YaryiHMENELONT Y
2% ED XD O HE 2L T) It’s an on-
going process. Continually assessing whether they
[students] are coming out of their shell or not. I think
the idea of letting the conversation flow without error
correction is designed to pull them out of their shell
and let them communicate. If I feel that they are
ready for error correction, I think their confidence is
ready for error correction, then I will correct. If I feel
that error correction is only going to hinder them, it’s
gonna make them feel less confident, or it’s going to
make them worry about making mistakes, then I hold

back. That’s a continual assessment. (6 A 8 H, %
13 [l TR A .

LaL, EloXHICHLoEREZH) OIEELE
DREEWVIZOWTTH-> T, NHEICHETLEENIC
DWTUE, FABIHEIIREY B 5N2ERTH 5
EEZT, 3o&) EREVEIERHL .

3. BAAEBAE

FHEOHBOL NV EREWELO/NT ¥ A E LR
DX, ML OERE R LENT 5 Mark Jo4: o fE
WOE L FIE, GF TR > - HRANE HARALIC
B4 2 AR & 2o Tz, Mark JeE79EE
FEERFETL)ZACHETHLEEZLDE, 5F
TRFEZ A CEHARNFEZIHAE THN, K
FECThHN, Nea3a=Fr—Taryzls0%%EF
ELTWwWbZEThHo7z (5 H3LH, 411 HTmH
BiA). Mark Je4E1E, HARADHZ 2 K& %2/
D 1DIFEEZOLOTIIRL, B2 a3Ia=
F—varFERELUMEL, BOOERZARS
CENEFTHLI L EZ TV, iR flio
THOAI 2=l —23a VY TEEFENDPHEETH S LK
CCw/z (4H 24 H, 1 RIEEHL).

Mz T, Mark J54EIZ HARIZBIT 55K BE B Y
TOMENOEL AT, MEWETLEMMNICL
PONDDOTIEZVD, TP LVWEnEIEoN
LZOTIE VL LEOH T, FEIEENE L
HBWIEIZRENSONT, a3 2= —2 3 YO
NN DG EDIEFICLEZVEEZEZ TV (4
H 24 H, %1 BH%ERAE). Mark o4, iz
KTl FAEFMLECIIY L CHE#RBER TH S 2
EEREBLT, 4 NEBARIZL-720, Jox 2

720 LI ) BEEFNEETH L EE L T
(4 A 24 H, %1 HHEERE). 7> T, Mark 5t
HIZFHEPLOALWTHRIZ, BEZ D > Cilit s
) GEEERMET 2L O%0, HiEVOEL#BE
ZZFD LD LB ARIET 22BN H L LKL T
7= (5 H31H, %11 mEHERL).

Mark Je4: 1%, F72, FREE B 2 WFERE
ELEFLDLDTHL EDFHEEZL->THBY (5
H 8 H, %5 MHFERA), TOFIHXART LI,
FOMEMDING v AR WD 7202, HikxFET 5
ToDIZBE RO 2 VREEE (FIZIXHE) 2%
AL LB

51A2

Their number one problem is often a lack of
communication ability and a lack of confidence. I think
the least of their problem is incorrect grammar. So
whilst that [correcting incorrect grammar] has a place,
I am continually balancing. If a shy person has finally
made an effort to speak out, and then I say, “I'm sorry
your sentence is incorrect,” they will return to be shy
and probably never come out. If they have made this
big effort to come out and say something, then I think

we should let it go and let them develop confidence
and roll withit (5 H 31 H, 45 11 [AIEEHA).

512, Mark JBA1L, FREBEBLGIIBVWTHE
D 2 HERH ) F 2T A THRALDELDIZE
M, HHIZEZ 2R R WETIZETHR L - T
FEDSLNT VD70, FAIMTO % BT 5508
LWIEDHETH L EEZ, BADPHZLETO
JITATIE, A=V T7FT7x2WMAEIEEHEHZ LN
FbRETHLNE L EZDICES72 (66
H, 74—V K/ =), FEPEDOL) ZHNE
boT, DX BFETHERELFEARENLEN)
Mark SGtEDE 2 1%, FiEldaIa=Fr— 3o
FETHo T, HEZFROTIIR L, HFETHH
EFEETLEVIOR-FETH T I-OHEBEHEL LA
HTHZLTho7z (4826 H, 5% 3MHERLE.
4. REBICETEICICEEY %

LR o IZn 2 T, ¥FE D native speaker %%
EDQXHIEET L) HFED Mark A FAED
SRENHEVWCITE Y &) RT3 010K E 2 E
527 BlzE, SHIHDERFED Y 7 AT,
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FHEREROFXT, HAFIIOWTEE L7223,
¥R, Mark CEEFEOBIZTO L) R h &
Nd o7

5|A3
1 Mark: What'’s the apartment number?
2 Student 1:  Azabu.

= 3 Mark: What's the apartment number?
4 Student 1:  One hundred twenty one.
5 Mark: Yes.

Mark JeE 2B S -4 (147H), #HF
EIZEWTH L MHFT (Ms. Akiko Noguchi, Azabu
Heights 121, 1-7-19 Azabu, Shibuya-ku, Tokyo
132, Japan) 5 [Azabul &z 720 (247H),
Mark J54:1%, 4B [number| %58 L C, b
) —EER CEMZ L7z (317H). 75 &FAITH
BEIZEWTH S L 912, [One hundred twenty
one| L& 2 7-(4417H). %L T Mark %&4£2% Yes
EEoTHFEDEZZZITANTIOR) &1 IF#
bo7z (51TH).

FIH3DRH L) T MENELEZ LA (317H)
ZEiZowTHE:AL L, Mark eEIL, FEr o
ZZDIZT = b DEMEEZEZTZOT, fzmziaTn»
B IEFEICHBE L CERATIEILWEE S 720 T,
[number | % 57 L Cd 95 — R L7z &k ~<72(5
H 10 H, % 6 M) .

Mark A EHED S, HARANDOITH 25t £ 9
A2 —YaroORYHR, HTAHDOER
IRR72D | BN BRI L CEEN S 2 %
TL5OTIE%L, HFOREZEDORNIZEDES L9
TR LA L CEMEE b o Tz, 2L, 5l
FA3ORVE) QEM ST LIZE-E 0V ER2 %
WIIa=Zhs— g3 P TWS LKL TERM % #
DIRL7zDTHo72. Mark B4 IZZ DX H12, B
PRI LI L THLE) BERTT 2T 2D
BETha3Iazr—2aroR) Tidruvneiix
72 (5 H 10 H, % 6 [nm#EHHE).

Mark oA ld F72, EFEERTOII 2= -3
VERBDELEDOL ) 1ol LT, F—7 L
BIFIZE R TV T H 7 3 — OSSO 2R
7R, DL, ALFEMS S TEH TV L 2R
FHORSLICERL, HRANZL AR SN ME
ELT, & LONEDPERTHLE 7 5 B&I2KRIT

5720, @IS W EIRR L 72, fEo T,
FHEEHRDEEIE, EAERBTLLEESIHET
WP ESHRHE LT 2T H L) ITHRELTwh &
L7z (5 H22H, %9 RIHEHRAL).

R

A ETH HHERE, HARIZEET LA F)
ANT, AX—=Tar7 Ay ATHEEYRZDE
i), BEOI VT I7 A FDOHRTEEZ TV
B, TNENOILT 7 AMIEALTH > TW5H4H
WS, [EEEIIa=r—YaryFETHL] L
VO BEO RIS S R wBie 5.2 Twiz, 20k
I R HIREADS, BT OFEDITHREE % &) HF
L, RS 22, E0L) H@ENE LD L IZE
IToEHETLDICRELSHEG L, FAEOITII 2
r—ariikEEDL AV E T E BT h % R
T AIREE o T 7z, Mark JeAEOBNI, Zbiid
FLEEWZ &) ET 2, WICRIICHES NS 2 &
EREL TV,
1. BRICHETZHERGICEHT D

Mark JeA I RETO HAGEFE & HRTOREME
HBe L BLT, HAXL, FICHFHLIZICO
WTh % ) OMEE L, ORI E D HaEW
ZHETOEZHWMT L DOICEEREE 2 T,
LA L, Mark JEA0FE-> T2 HROHE B
B9 20 BITHIRICES LAEDbEL L, &
TOFREBICEEE L 2 VWANEDYRH 72 Bz
(X, Mark SGEIZHADOFERBITIE, MEVET
LEMT AL VWEWESELNE LEZ TV,
CNEESEFKAFTICBVWTZIELWAL Lk
\» (e.g. Rohlen, 1983, p. 244). L» L, HAER®D/|F
KEHHE BT LMECOE LTIV TR L7
Stigler, Fernandez, and Yoshida (1995) %, H
D /NFALECE O 98 % F2hE L 72 Lee, Graham,
and Stevenson (1995) 1%, HAR®D A%
AR DORINE R Z$DTIE AL, FHIZBW
TANRZEETH Y, BEFEDLHIZELZ T
LERTEELREHRFETH L EEZEZTWD LR
~_TCw5%. Stigler, Fernandez, and Yoshida (1995)
(&, SHUIT A ) 1 DEEGDSHECE [ R R %
(p. 240) ZRTEEZ LD LI TH B L
CTwa,

E 512, Mark eI IFREE THAEFHER
JF2FLATLIESNTWT, ZHHEEAEDIALL
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DERZXHEL TV DHELEZ TV, HERICE
5 /NEREE OBERINIZE % L7z Sato (1995) 14,
SCEHAEDED B P ETREEHII L I &
AL DTIE R, LBEORA A S AR, EM
WA EE NS L, B REIZFHL NV T
SR EAZTHENGZ 5N TS LT
% (pp. 120-122). L #»* L Fukuzawa (1995) 2 &
e, DX RFHRERLORIEN:EBEITER
TIERONT, HFRPZOEE L OREZHE LT
W3 (p.295). fit> T, Mark el F > TW A4
WL, EISHEHPDSS W RARVBEOTHY), &To
FREEICUTIEFE LD TIE aro7:.

Mark Je4: OFFO FABS; B3 5 Makix, =E
iEEEHS T A R, BiOEZ /) DU,
ATV F A4 TSRS & W) “performative”
(Pennycook, 2001) * @A R SNz, Thbb,
A HARANR HARLIZDOWT o T 2 Ak
B, FHOITEIRFEE IS 5 R % Bl 5 [
MR 5Nz
2. BEBEICHIFTZRAI21=5—>3>0LEAICE

ERGYIIE:

bl FERICINZ T, Mark o425V 12 R E W
X E T AL, Mark JBEPFEFETL G THL Z L,
F7, THTI—OFEDL CIFEHEL, KEEO
KFWHEFZ LW ERLELTWDL I EICKRELE
BInTwi, ZZTHHEEPEINI T T 7 A
~ A EWE LATE 2 Bl L T\w/z. Mark JetEas
native speaker & L CH;io 7z, HIEETIZED LS
R HFTANEFEHET O L) FIE, FEICED
I haiazr—varEmeEIELIRED
B HIMES L 5T/, Z LT, Mark ok
LUV THEEDIEFHIZA SN L HEC T
L7z, #E0aa=r—3 a3 TEETEERO
HFIZEO L) ITBIELZ) L7z,

Mark e DO BHEVGOE L5 % BlEma 2 Hih X )
# 2 5 &, World Englishes D357 5 OEFEN A
BN, T bbb, EEHIIWA WA RE -
THE, HHINLHEET, ZoE - B
&%, AR, W aIa=r—aMpkERaE
LCHEELTCELFETHA. RROWFELI1ZLD
B DA RO, WO 2IZHEFEL L TORM
RRFEEL T A EEE, &7 [HARERE (World
Englishes) | & LT# 2z % &\ ) Il O 223
1 (e.g. Canagarajah, 1999; Kachru, 1986) 7> 5 #

Z5E, WAHAWALRERHIOEN T I 2= —
VaATEREE LD, — T, TORENSA
b e, FFHEETLIEFLIIa=F—
a NG L HIS, EEEIICEFEE A H DN
EETHALH. Mark HEOHE L FICIZZOBESR
b hrorz,

EEVE LR EEEREIERICE > TOEK

AKWFZE T, HET I 7 I — THZ A JE NHR
B, ED L) RHFRICESWTEHEOMEN T E
TR OWTHELZ:, TOME, #ABLD X<
FLEWEZET 20121, TRO L) 25FIIBITA
S oA, FIUIED W RFEHE K OV
ZEPHL NI R o 7.
1. AT ABMIEY S5

a7 7 A MY A ML, Bl E R O
EWERETERICEE 2R E2 52505, €O—KT,
BiioE 2 2 T 55805 5. Hiizeh x5
FICREER LT, a v 7 7 A MBS 2 Hlk % HEE Y
RS 2 81E 23 ) LWEDRD 5.
2. World Englishes ICE89 2 3R#& DM £

World Englishes & \» 9 BE 225188 X 1L (eg
Kachru, 1982/1992), %7:, W LA&ARIOY ¥ —F
bAIFI SN TA L. AT, %o 2ER I
DIEFEFREORBFMEETAT VT4 74 2 BE
L, TNENoERMI DR L2 25k Fh T
B SN2 R aIa=fr—varofthx
B LoD, BIEHYIZHEEE & UK 2 3k
BRADOPFHREDEDIRITHELD L &) BiFy
b FEPE & L7z (e.g. Canagarajah, 1999; Lin, Wang,
Akamatsu, & Riazi, 2005). JEFEHEMERGRIE TIL,
BZEBERE LT 5720 0E SRS m 2T
T <, Riko X9 At LB % 784550128
ML, HHOZHROM LIZHEDLRETHA.
3. FEEEEZETHASDD

SHIT, EEEENEE LaWAD, HEEL T
WK 5 3fbx2 2 FTHIZOT 6, K&k
YR AI 2T =2 a vy DBRILT D0 L
VMBI B L. RAOHEECE LICET 5
WEZE T, HEiAxED X ) ICHEVEZET», £
LT, TNDPFEEOFTHEFBHIZED LD LahRk
25725 LTVARIIOVTHELTWSED (eg
Carroll & Swain, 1993; Carroll, Swain, & Roberge,
1992; Lyster, 1998; Lyster & Ranta, 1997; Spada &
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Lightbown, 1993), &2 F CTHEITREMEHFAEIN
TWiw, Eo T, KNP FEEOMBENE EZF
THETREPEZMDL 2012, HEiEE ZNICHEET 5
br Lo FTEEIIUEL, OKEeEELE T2
== a PR TAHE DR HMEIC T AN EET
H5b.

b=

1 BEOATNIIBHTHS.

2 [performative] EWHEEIIDELE T =
IZALEETHWLNEET, W2 EA
THEREDD L 0O WHEERP T RbL S & v
) I, BEVPAOITEIZHGITLLE VW) E
ZHTH5AH.

E3 Bz YU AER=N, ATV YT,
L=y 7 ETHA SN TV LEFEDSZOHIT
»H5.

X W
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University Press.

Borg, S. (1998). Teachers’ pedagogical systems and
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