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Respect for Students :
An Alternative Paradigm for Classroom Interaction Research

Reiko Mori

Abstract

Using qualitative data (classroom observations, follow-up interviews, and letters addressed to the teacher
and follow-up interviews about them), the present study reports on one ESL (English as a second language)
teacher’s beliefs about classroom interaction. The teacher believed in learner autonomy and learner-center-
ed classroom interaction, a belief succinctly summarized by a guiding principle she often referred to: respect
for learners. This guiding principle was useful as a touchstone in her efforts to stimulate highly charged,
meaningful communication among the learners. This way of thinking about how to induce classroom
interaction yields insight considerably different from the knowledge based on empirical classroom interaction
research. The study suggests that teachers’ experiential way of knowing should be examined in order to

expand classroom interaction research.
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BETOFFOE BT 2B AC R > TET, %
CTCTRHEEEE MK (e.g. Almarza, 1996 ; Golom-
bek, 1998 ; Johnson, 1994, 1999 ; Woods, 1996), %
7233 (Borg, 1998 ; Johnston & Goettsch, 2000),
Ftf# (Johnson, 1992), EEVE O #HFE (Johnson,
1992 ; Smith, 1996) 7 & OfEFIDOE H 0 &, ESL (3%
RAEREEE L WEEEICKGEBN TRERHZ )
HEDFOFaNHEsShTws, LrLl, 77 AN
WKBT2R0 EVRELT, BHINED LS BEE%E
o T a2 OWTOMRIBEETH 5. HEIHBH
BRASDTLOBRETLIET, FEAEDZLIFDD
ENB O TUITThbNEZEREZDLE, 7TANTD
PO EVEELTHEIED LS fEEEbo T3
DhriRFAETL2OFEETH L LFE2 o605, Ktk
TE—ESLEMN 7 JACBITE20D DOV T
EDLIRERER S TOINIIOWTHELE., %
DFEER, IFJEREZOTRIC [FEH NI 2E
WOE] EVIFEZNFEL, ZOUVEDI b 5T,
BEROIPD LD REZ D LT 2BEOHASAD
BE R LIz, T OB classroom interaction
WHFEIc [EEU & v o 7B O W T O 2 i
TRETHDLZEHRRET S,

AFE Tl £ 3 classroom interaction B3¢ & W5 i
WS EF A 5 negotiation of meaning & EEWE L D
e 2E Y B, 77 AWNIRBIT S0 &) OREmE
BT RN EDRETONTW S ZREEL,
classroom interaction W52 3B 1 % AKWIFE DALE D
JEITS. Z0, IFEOTEEFBRICOW TN,
R, TORBRYT S5 EZ2%6L 5.

SEITH R DAREE

77 ANCBIT 200 &0 OBEE IR T 25
INETEDREITONT E I EHERT 272012,
FATWISEDOMEE 21T > 72, AW L BAHE D b 2 W55
BEFET 5720, B2EHEFEHLHABICOVTOR
TR 2 B8 UM BR L 72 3 Xk (Allwright &
Bailey, 1991 ; Chaudron, 1988 ; Ellis, 1994) %= Z%12
L7z, ZORER, XEROWGEZ 3 % F 0Bl & L
T, negotiation of meaning (Eb A & T % M= 2 HE
T 27 OHfE) & corrective feedback ([HE W E
L) »PED o,
1. Negotiation of Meaning Ff%

Negotiation of meaning iff5%13, Long(e.g., 1981)
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DI L7z, 0 &Y (BRI negotiation of meaning)
B2 EHRERICLENr O REFMTHL LV
Interaction Hypothesis ZHur & U THFEREL T X 720f
RSB ThD, A~ 7y NI E B % HA
L3 < %5 &) Krashen (e.g. 1982) DOFRIE R &
SIHFHESE T, Long (e.g. 1980, 1981, 1983) i,
ATy PR TLTEL5 100 (EH5ICE
B) R, ATy N EDOVDEEZ LI ETIE
B, FEBLXKEERGEE T 2NN, e szl
TeEFEEBEL LS LT 200 THEL S
D5FR (BVRL, HER, HEEF oy 7, SHIHE
) &L TIiThbMh 5 negotiation of meaning T
bdEamlilz.

3R Long OIIBICD - & > T, %< OWZEEN
FTRD £ D (FFIC negotiation of meaning) 3B
Yo hEMRIEL: (e.g. de la Fuente, 2002 ;
Ellis, Tanaka, & Yamazaki, 1994 ; Gass & Varonis,
1994 ; Loschky, 1994 ; Pica, Young, & Doughty,
1987 ; Polio & Gass, 1998). % OfEE, ©h &b (K
ICHFBEERA Ty PRHSDF W w2y b
00—V T& 5856 ZHEZET 5 LHIHL, 35
WD LD EEREFEOBBRIHEINT (e.g. dela
Fuente, 2002 ; Ellis, Tanaka, & Yamazaki, 1994 ;
Gass & Varonis, 1994 ; He & Ellis, 1999 ; Long,
Inagaki, & Ortega, 1998 ; Loschky, 1994 ; Mackey,
1999 ; Mackey & Philp, 1998 ; Nobuyoshi & Ellis,
1993 ; Swain & Lapkin, 1998). Zih 5 OWF3ElE, R
SNICHPTH 225, YLV FEFEESEIISZ
ERATEEL 7z, fltid Swain (e.g., 1985) O#EIE L 72
Output Hypothesis (IFfEIZ, L 7> & FRELGIOR L 541
B2BHEMAR S 2 2R VIIRBCEINISEE
2, FEEBIRICOOENICERERBEZRT %), [fTE

(e.g., Schmidt, 1990) DOfF&E (BESEE 572012
BFEHENPEHS OFRISHLEERLILVWE2FFHELD
FOF ¥y 7RO ENDH ) BEENPSAT,
D EDETLHHTETLZEEEDOFHSE (output) X
EERICED LS Rl e Rz s rbEI L T»
% (e.g. dela Fuente, 2002 ; He & Ellis, 1999 ; Izumi
& Bigelow, 2000 ; Shehadeh, 2001 ; Swain & Lap-
kin, 1998). Z O %FI% & 72WIREINE < 75 <, BRR 7%
BRPETHZ2DT, SOCHEREDIREEZS
ThHb, mEIL, A7y b, ROED, FEEFO
3DOOERDOBENEEFAE S 52T, I OEFIEE



xR, FEHEBICST 2EHOK

525 EHZONDIERBRBERIZOVWTONED H
5., ZNODEROFNIROMY TH 2 @ [HHRAHS
A7, TAN—b, HEBRI A BREDI AT DY
A4 7 (e.g. Doughty & Pica, 1986 ; Duff, 1986 ; Pica,
Kanagy, & Falodun, 1993), ¥ = > % — (e.g. Gass
& Varonis, 1986 ; Pica, Holliday, Lewis, Berducci,
& Newman, 1991) R4 (e.g. Scarcella & Higa,
1981), D & VT ZHIA & 220, 20 5H5S
i, B L L IZ#ES (e g. Pica, 1991 ; Pica, Holliday,
Lewis, & Morgenthaler, 1989), 7 )Vv—77—7
(Long & Porter, 1985), N7 7 > &L HrKEAHDE >
(Pica & Long, 1986), #EEFHF L EFELERFEE T2 A
DEDOZFETIZ R S FEHER O =F (Varonis &
Gass, 1985), THEE DD &b (e.g. Oliver, 2000).
FROXHRTZ ZANKBT 220 £ D ORBMEHEI
BERLIzb DIV v, SEEBOMEEEIC OV T O
YT, Gass (1988) 134 > 7y s BEBICE LRV
T BT L O (“affect”) ICEK”L T3,
Z 1Lt Krashen (e.g. 1982) o Affective Filter
Hypothesis (BIEHN 2 EZRNFHEEBRICEELZ S 2
) IHEVU DL HEFTTH 2P, G| (“affect”) 12X
FTAHIZAHEL Ty, (p. 202) Swain and
Lapkin (1998) i3, BEAIRERA > 7y bSED LD
AT, 2 FEARRCEM LIS &
IR BDM%, 2 ANDFFEZFXTICHER[EZLE TR
Nz, Z I THFEEHEBET 2T 2K [RBIEN S
# (“affective variables”) 73, X7 WHIHICEE
ETOMESI PDOAFX I B akNFz, LaL, ZOD
BRI D, ZNDED LD KRR EEGZ 50
DI CTWT, ZORIESBROMFRICERS NLE
ko TWwa, (p.333) 77 ANDRY EDIZBT S
BIEDORT FTHRENC OV THENZ  DAR—R % &
W CER T 2 ME—DFIH L, Pica (1987) & Pica,
Young and Doughty (1987) Off5%ETH %, £ 2 Tl
72 ARNDORD D BB L CFEEORERRT 7
D, FEZEOBGEET 2 DICHEILD L SN LHIHEWMR
By A TDI A7 %25 F SRS D 7-01213, HiHl
EFEBFONMBEREHEL, FEEWEMEZ LD
Y, BT =y 7, SHEFEZ 2 LT LAR”
BIR AL DENH L EimlonTnd, ZNIEAM
BIfRICEEZBE LI E WO EHT, 77 ANICBT %
PO EVOREEHICER LI EFTZ 5.
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2. BEVELOWSE

Negotiation of meaning Wf92i%, % < OWFFEE I EH.
COFBICEE L XN EHE, RREIEDIFTHEAT
E 728, B WIE USRI 20 SERTICHENL S iz DB I
LiFo S @ttz, ElmblEAllk->708THs,
C DM B0 HESL S Tz BIRp L, BHETBFEFICE
DEIWCT7 4= N7 rE2, EDX 5 REENCD
ELSPERR E UTHEET 20 2 FARTRSIE &
AETHo 7z (e.g. Allwright, 1975 ; Chaudron, 1977,
1986 ; Chun, Day, Chenoweth, & Luppescu, 1982 ;
Day, Chenoweth, Chun, & Luppescu, 1984 ; Fan-
selow, 1977 ; Gaskill, 1980 ; Long, 1977 ; Nystrom,

MEWE L & 58 E OFE RO OHBEIRE R T #
I N Tw3 (e.g. Brock, Crookes, Day, & Long,
1986 ; Carroll & Swain, 1993 ; Carroll, Swain, &
Roberge, 1992 ; Doughty & Varela, 1998 ; Lightb-
own & Spada, 1990 ; Long, Inagaki, & Ortega,
1998 ; Lyter, 1998 ; Lyster & Ranta, 1997 ; Mackey
& Philp, 1998 ; Spada & Lightbown, 1993 ; Tomas-
sello & Herron, 1988, 1989). Z Oftiic2EFEEHEEH SN
HEWVELZEDIIICES ZTWS D (Mackey,
Gass, & McDonough, 2000), F# (FEENTHO
Ba) EoFEORE BETBHNCSL - 72356 L5
HELOXT) BEEVCOBEL HICEEE25 2 20
(Oliver, 2000), %7z recasts FEZFOFHIFICH >N
TREEVWOAEL T2 LE—HE2E iz 3)
DEZFHH, POEVDIALT (Y EDEL, FHn
POED, RV D) PEFFEDOIGEDER
EEfEECED LS IcEBEINTw 5o (Braidi, 2002)
DFFE D s Sz,
ZOWRSEHF T 7 ANICBT 50 & ORXIEH
WEKALIZbDELTIE, FEVELOERICHZH
BIOHEHOFHELZRIBELI: DD S, 2 TEBIZ
3, HEW 2 E S RHC A 28559 2 20 B ] (Chau-
dron, 1986 ; Fanselow, 1977) OFEES, FEWEL
9 2 FHTDOTRERE | (Nystrom, 1983), W Z2E
THHZBEG LT 282 28N (B2 13X, EOHK
PHERIOBEEIHE, BEVWELO/ERLE) BT 3
#Emo [E#E], [f5&], 58] (Long, 1977) iIZDWw
TOWMFEOLBEREIIEZ Shte, FET N &1E Chau-
dron (1986) & Nystrom (1983) DI DOREWE L
DERICHZ2HEICES S L LR THS., s
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DWRIEFA ~—Y ar7arl 7 2B 2FEEEDE

SEFERGET 2 HWTTbi/z 0 (Chaudron,
1986) , [Elid > 2 T I IR ICHHT 23 7 7 AICH AT 5HRR
R OMAER ZfEAT 270 2fTbil: bDTH
% (Nystrom, 1983). [REEE | D X 5 % LHOBERI,
B T TH D (Pajares, 1992), % L TfEafk
RE, FERAR & U CRIER 28 c B - T
W3 EFz o5hb (Nespor, 1987). fi€- T, HbfiHsm
FEOWELIEL TR T B ERKICOWVWTOMIE 2R
WL 7-Eix, 77 ANICBIT 50D £ D ORIEHEIC
iz bDEFZ £, Lo, Eahkrs, ZOE
ORI E TN b DTHY, ZOKk|KEsh
LICES TR,

Z D X 512, negotiation of meaning iff5¢ & fEE >
L OB OMSEIC BV TE, BB DWW TORF
FIFIFLEAERENTOYERE Y, HEIOREWE L D4
BTRZOXS LR LD, Zhidghie L Tt s
N5 ERLSBEICESTWS, T¥4bb, negotia-
tion of meaning & FEWE L OfffFRIcRFEE NS 7
7 ARNEZBT 2D &) O TOREH O,
KOS HETHZLEEZ L. ZOHENHFHEINT
W W & LTI, negotiation of meaning & [Hi&
WIE LT DE & A EWFEHFRERICE D 8O T
HY, BEE W FEICE S B2 < WBER TR
LW ZENFEZONS, o TIDX DX
BClx, BT — & IEE L 9 k2 BRAE L 7B ge s
EEns,

"~
PED XS S OBT, 2 A0 ESL (FE%2 RS
ELWEEEICHRGEBN TRERYHZ ) o s
FZANTORD LV T 2EFCODVTOHRHES
Hivw, KEFET1EMT - WNEERITo 72, A
RIEZEDI3BEDL A (YV—)BT % 2 XM TH
%, 7T — NSRRI ERE U3 L7 4 — VR —
b, FIEED FAE 33 ), BEOFERICET 205
DIFFIC OV TANCL T THE (238) £ Z2hic>
WTOEFRAE (2[E), REOCT Ak (1[H) &

1 AR, Fald, ok, BE, £%, 2L TEAR, B
ERRER 2L THET DD THD, FEZOBERHEZL S LD
TEDODERTICHRR B THES L, ThE2EHbDTHL EEHEL
fo. ZZTWOERE, e, M55, IExEl, [EBElxe,
D% 2 PEZ AT AE2EL £ TOMEE &,

2 ABOETOANLIIBLTHS.
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ZRIZOWTOHEERAE (1R) 2Hwe, Y=
40 FEO ESL B BRER R, 7 — & IE YR 315
NHEFDOILHBEFZOFET Do, TV INE
R DB TITb NIz 86 1T v ~v 1 (#]
WOTTIEXD 7 Z R), & 2FMRIv L2 FIEO
LTHBESEED I TRA) DU T ARBE LI, ¥E
FHOERIL 20 5 S 60 K Th - 72,

w2

1. 23 ZRADRY EYICEAT3ES

V-V REEICTE 2 RED Z L IFHERICTH oA
By, FEEZECHOOFE X2 u—LVE¥BI LT
HHEFULIHBEEERE T2, ZOHBREWEH
BB ENT 7 E L TCOFBEICRELTEY, ¥—
VFHB L BEOTHESA RS S L F T L, HEEHR
BEOHTY -V EROBREERLE .

0 7 ANDRY £V IIFREBFE AR TH S,
OFHEIFFEHETLTHLINETHY, FHEDRK
BBAZRETNETHL., LrL, TOVL
TlE, ¥EHEOEEZG|EMT, HORIOY 27
WHEERFHFEDT 2 LW ET, HAFLOTZE
DNRITH 5,

O AMIFTRICT oA A, FEEFWCHSOD¥FHD 2
Yhu—LVEOERERETH S,

O FHH IR L T 7 ANDRD L D IZEIT N
EThs.

® SEEFMNICHEEEDINCE > LRI WEEENE &
BrianE, FEEISERNCEBETC L2 b
Pe ) FTHAHVWERZRRS &0 5 ERT,
WL D L) RE U ZR[EEMN D B,

O EBEIIHAHT 2D TII L, BIIEIRETH
%, FEHFMOER, 0, BRI, BHEWICE
I, Bidoinsd End wnEHS 24T,

O AFi CHEZERFED ZNE TR,

V—VIBIEBALLRD £ RFEFH AR TH
BEHEzl, TLTCEDLI BN LD BIEET 72
B, BEEFHNCHEYIR LAV D B EEWERTYE
FHERFEL DD, FEHEPLTEEHEETHMD Y 7 X
TED DTz, BER Y A7 BERL, FEHEVESD
HEOAZEDIZL THOEEHEL 7 7 24D 14
T4 TAC—A— L EEBE A 2 E LT, 2D



xR, FEHEBICST 2EHOK

EORIAZELTIE, BIZIZHEEHESTZAF S
(&5 LHEBL CERONELZTET )RR F v
=7 (BAFEDEHRE/LIDICE > L 2fkicH
ZiH9) O, TEXOHITERESCRIESE, *7EYWE
mEDONREREFH LD, Ao rx AT 4T A
E—A—%B0THELET L0 X RiEENDH -
2. TOXI BRI AT, FHEEPL /FEEFLH
DR LV T EY— v DESE, VWhIX[FAN]
WEHE LI DTHDL EFEz2 o5,
2. ZRECHT IEHOES
VD77 ANCB T LR LIBT3 ES
I, S5IZ[FHEHINT 2B D] (respect) & \»
IFZ I TE S, ZOFZEFY—vD 77 AN
B2 LV ICHTERD, WHOIIRENTET
HHEEZD, Tikbb, FAIBY —UBEEOER
BRI EBRE L DO TH S LT hIE, [BEHD
& BESREZRENICETELTWws EE 2 5.
V—E, —A— ANDOFEEFEIIHT, BERICE L,
NoELLIRATHY, BIZFBEETHLDHAES
7, ftEo—B e L THBEORER, #HK, FY, %M
RO TWB EEZ, TDXIBKRANELTODEE
Fion L TR OSSO, HEORGhE LS
ZBHIEFEEDLIBEEZ LIV DONFEZ HNE
72T, B2, FRCIXHEEREEL» S O5IHTH
20, ZITY—VRFEENHS LERURATH S
EEBNBHLTHLERELTWVS, ¥Y—IiFLR
W27 TAD¥FEEL 7 ) —ICFEML, 22 THAA
T4 T EETEEEEZ B I RAE LI, FLT
ROMBZZ ZTED LD ke L hEBENES
DIRBRFE & RT3, ZOFIHTY —vidZzhicon
TE-STW5, EEBRLI:Z ERFELTwaRFIC, ¥
BHED—A (Amalia) 239 %  EE 2R3 H 20 £ &
)&, ELHEERVIKELH BN, ZhiZRErEY —
iz, TOHRBECOWTY =V IERD LS
IR T2,

- even when she [Amalia] said,
“Teacher, sometimes I just feel like I can
speak English and another day, I can’t at
all. Idon’t understand anything. Why ?”
What a good question. And then other

3 ARTIE % 2B O, 1Th, &8, Fz, Xt, 5
R ERBEY, WOKRD LERLT.
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people acknowledged it. They felt that,
too... . I think it’s a tremendous thing. I
feel they are getting to something and they
are taking me along with it to more honest
self assessment and trying to be in touch
with more honest self feelings to one
another. Because I can be perfectly
happy just marching into the class and
doing good things. But when it comes to a
group of adults all engaged in something
together. I mean, aren’t we lucky ? How
many teachers really have a lot of, espe-
cially in ESL where we're always thinking,
“Well, of course they are adults. Of
course, they are just as intelligent as I am,
BUT they can’t communicate.” But what
if we said, “Wait a minute. What’s the big
‘but’ ?” The big “but” negates everything
you've already said. If we really think
that they are intelligent and just as mature
as we are and experienced and have feel-
ings as deep as ours, then we’ll do every-
thing we can to make it possible for them
to want to and to be able to express them
(Interview # 25: italics added).

V— U XFEEE BT S 7 OB WA NS
RIIESLWIZ %2175 | (“doing good things”) 72
JTEATSTHL EE U, EOFERZ LT 5
TedizlE, Tz T, FEEVNEEOFICHSH
H D (voice) FRVWHITRETHL EF 2T, 2D
TeIZlE, FEEERANE L TEROGER>TED
Zy, TOEIBRADBEREZT W85 L5 Rk
2ED ZEBRUIZEFH 2 T2,

ZTDEI %y —rb, FHAODERLE->THEZ
ExRNCEZTDEWS R LT, FIZERDOR
Fb2RELILITIERW, ZARBERIIK O
Holzh, [OVTHREN W EOHEBTZENE
MR L2220 0EEbbo, HlZ2E, BiEorX
WV 2D 7 ATIEFEERENHE 1 Bl ESL (&FE %1}
BELRWEBEDI:DD) FiEEETRL T, *
NEFMBOMELE LTHEAL Twie, 2L T 28 e
1EOEET, 77 A% 27 V—71243007C, #HHEEL
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EHEFoTAFIVT (Ko tHEEL T2RONE
PR 2) LAF v =7 (bABEDOHBHREES)
EHAGORIT — L ®fTo0, ZD7 —ATIIHE
FHDHE L7 3AT LT Y — 2 H8 10 Sl s T AR
O, HEZLIEBLEI VT ThoT. b
5H, TOBIHDESZ, DY A7 275> Tn bR
iz, »2%8#HE (Cecilia) WMAELSELZELITS
ATy, TIHZAY BT BLHEORAICN U T
WELERLI:, 22 TRIZ IR (T 7H=AY >
E) 3DDEMNE D L THHECEL L Twbi00
HHEIRELKboI LI A Thol, V—2 0%
Amalia 12, Amalia BEWMIRE LT, 77 H =AY >~
BT BT 5 IREHIE S, BEFR» S0
O L ZED T L WEEOBEZICDOWTDOX 25

XIS ICEoT.

1 Jean: Let’s start with Team A. Do
2 you want to score ( )? OK?
3 I'm going to ask the person who
4 wrote to be so kind as to read.
5 So Amalia’s going to read this
6 one. Number one. Amalia.
7 Read.

8 Amalia: ((3Z 5 2% %)) Afghanistan:
9 Its leaders impose strict Muslim
10 rules.

11 Jean: How’s that ? Does this explain
12 why Afghanistan is in the news-
13 paper ?

14 Cecilia: Yes, eeh

15 Jean: Do you accept it ? Does it tell
16 why Afghanistan is in the news-
17 paper ?

18 S?: Uh-huh.

19 Jean: Yeah.

20 Cecilia: ( ) all the woman

21 Jean: ( ) Uh-huh.

22 Cecilia: Eeh, oh, tell themselves on they
23 face.

24  Jean: That’s right.

25 Cecilia: Uh-huh.

26 Jean:  And that’s one example=

27 Cecilia: Uh-huh.
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28 Jean:  —one specific example=

29 Cecilia: Uh-huh.

30 Jean: =of strict=

31 Cecilia: Uh-huh.

32 Jean: =Muslem=

33 Cecilia: Strict ( )

34 Jean: =control.

35 Cecilia: Oh ey.

36 Jean: Because the religion says,
37 “Women ?=

38 Cecilia: Uh-huh.

39 Jean: =Cover up.

40 Cecilia: It’s very rude.

41 Jean: So, do you, and is all the Eng-
42 lish correct ? Correct English,
43 correct spelling ?

44 Josue: No. Muslim.

45  Jean: How do you spell “Muslim” ?
46  Josue: I don’t, either. I think “O.”

47  Jean: There’re two styles, and this
48 one is correct.

49 Josue: Muslim.

50 S Is good.

51 Jean: Is this OK ?

52 Ss: ( )

53 Jean: That’s the top. Let’s go over
54 this one. Who wrote this one ?

Amalia X %7 A Kb 5 £ (84TH~1017H),
VY7 AR IDXET TH =AY VIFEICE
LAY RRTWE hamnlz (11 TE~1317H &
15 7H~1717H). 3 % & Cecilia »3[EIZ D 22kt
T B REHFNC OV TER ZdR~IHH 72 20 77H & 22
TEH~231TH). ¥Y—Y I 0EREZHD (2417H),
DR SR E BN T O L WEEOHZ D 1D
72 dER L 72 (26, 28, 30, 32, 34, 36, 37, 391TH).
V—rDIEMICELIZSARSELSHERIL T (27,
29, 31, 33, 35, 381T7H), Cecilia I& Z DRHEIZEEW
BLEIWTWE XS Tholz, Y-V EELKZ S
&, Cecilia X[ & Ty ELAEE72. | (It's very rude.)
EE-o T, RERHNLHICE > T ZERT 20 %
FREPICHRIE L2 W0 TH). 2oy —rBiRESh
72X DN D S HEN T, XER) 2 IEMES WCEH L7z (41
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fTH~431TH). 237 —20EBBRES X
DAREFEEL &EHIEXFENRIEHES ICE IS S TH-
Tz Py, [SCEMIZ B IEL W] (Isgood.) E B
GOTTH), Y—rBROXDHEANEEo7 (5317
H~541TH).

FoEDET A 2R5Ne, ¥— 1% Cecilia ®
FIROEY T 2B L TR LW EFEL 72, 40
fTH TCecilia i [& T b &£* x5/ (Is very
rude.) LR F VXA ZHESTLY TV RIFZS I ET,
L WEIEBORE TR T 2 ) A HEECE S, TEek
DEFBHET DT 7, MELEELEZELIIZIALDIZ
W3 OFFEICEEWED 2 ECTw i 26 Th S &
S Tholz. L, ¥Y—IF Cecilia DIFE )] %58
W, EHICFNEZREZIVIRLSPEIDOTIEEL,
ROBEFEERLEWEEICEWTE> TLE o7, K
MWD OOholle»iz, ZOX S RITENICHT
LEolebTEN, Y—VIZI0FEEHEOERE2S %
EALT, #EETLORD LD 2BV ZE G5
7o EBBAIWCE U, 20X D i K BN Uk
W3 EDIFEEI LIzovwupEflTsE, V-
WETFERD LS &L,

Well, you have to start being open to it.
You have to start with greater respect, and
can, every single day, increase respect for
other people’s minds. You have to start
with greater respect for their interest, for
their knowledge, their, not only their ability,
but their desire to be expressed in a second
language. I acted as if I am the only one
who wants to sit and discuss politics. Now
I don’t say everybody should be interested in
politics, but simply to be always interested
in, I wonder what would really catch their
attention, not I wonder if everyone will par-
ticipate in the completion of this activity.
That’s the way most textbooks are. But,
rather, I wonder what will really catch their
objections, or their anger, or laughter (Inter-
view # 27).
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negotiation of meaning ff5E T £ &%y A7 &
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BT 5 T, BENIFEEOFERNZ H 512
R TX 2, LY —riRZ0 L) 2REEED
BRICIIFEBF T 2EROTFTFEBH 5 RES7E L
Fz 7.

EHI, FEHEHEINL TEROR R > TET 5 &
WA Z X, HENSS ZEICEAMNOEBRT 22 L
TlRrolz, EHOZEZHLATWENS 2%, FF
FHowEE, ANz SwckiirtkeZ b dH o7, f
Z1E, BiOFHEHESIAFI VT Axr =T
D7 — BT 12BRIZ, Lucia & \W ) EEFICHL T,
10 5h 2 8L EZ ol BB, ZDZ
EWRZDWVTY—=VIEETRRD LI ICFES>TWD, ZDF
BHEFLHETIV~V T (IO T) TY =035 0F->
T AT, BREIE L ool 1 EERE LIS,
V=YDV 7T ARFZHB LR, BIEOL X
V27 7A (FIEOL) @bk,

I feel what the hell, it’s just a game. Fake
it any way you have to to give her [Lucia]
encouragement for having got up there... .
I feel I am walking on a tight rope and
communicating, I always want to communi-
cate encouragement to students. Informa-
tion is OK. You've got to do it if you are
doing something new. But encouragement,
respect, liking the world, that’s what I want
to communicate to them. But I want to be
fair, too. And if it’s not worth more than
two points, I don’t want to patronize them.
So my hope is... she is a determined, mature
woman. She hasn’t given up before. She
did not just leave the program in tears just
because she flunked Level One. She came
back and redid it and did it better (Inter-
view # 20).
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ZDEIIE, FHEHF KL CTEROEER->THET
LS ZEX, HEORN, AR, AL L TORHK
EEREFEUCGHEDEENRHEAI L S 2,70 27—
ATHH>TH, ThiZE->T (BW) f¥zr52 5%
ETbhoT.

FleY =i, FEHCNT DEHOSIE, B
FEEOMO AT, FEEEMTOLRUTHS &
fEo7z (Interviews #4, #8, #17). FHEPBH
WICER L ER DL R > TEL, TELT Bk
FEIID D B EEED) O EFZ DO LICH ZEHT 72
D, BId®H o720 42277 ATIE, FHETLOKE
BLPTWEFZ TWic, BEWIIHT 2B ORI,
BRI 1 0¥ ERc LS Rohiz, 2075 A
PEXD I T AN ZEbboT, FHENBT IV —
TRRTNZIE 5> TBHEWOVE B3t AR 2 R RE -5
720, Bid&-o7035h%E, ¥—23FHEED OO
FHTE LD, 20X CFEHEREVNBHE W EE
W, BELEY 7 7AW, #HizEBAICL, Y-k
ZDORNEFFETL, FEEFEHO Y 7 AT 5
B ond ko Tho .,

x =

V=7 I ANDRY DL TS S 4E
BEFo Tz, FRERENCEIZETEL[H2 5]
LWIITAERZ, FhCAAERE L Tniz, ¥—
VIIEETERE I EICOWTRREN S, BEDOR
BRPEAEGR R S EEERILICOVWTHES T
B, BREVITANY —FY =V F R R
K9 2D xR, BEESHERE T 2RI —D OFH A
PREEL TV, 20Xy —rDr—Ri%, WHE
WIAES 2580, (B 5] LI TTROHK ST,
FRIZOWTOEERRICENTH EBEEREE 2H -
TWwbZEZRL TS,

ZOWMFEE, YD 7 I ANDRD LD I
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% 7 (e.g. Clandinin, 1985 ; Golombek, 1998 ;
Munby, 1986), ¥ — > TDRAY 7 7 — TV
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TAOHHLDREI N, FEk EORIERNZAIHIc
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B IE ORI RY) R 2 & TlEd 505, 20720 T
ERFTHTHh2ZEERLTWE, V—rD7 —A,
EEISEOIHIIE, FICEEF T 2 E D&
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